
1 

 

Pathways 
 

to 

 

Academic English 
 

2021 
 

Special Edition for 2nd Year Students 

 

 

 

 

 

 

 

 

 

 

 

Tohoku University



2 

 

Pathways to Academic English 2021 
Special Edition for 2nd Year Students 

Table of Contents 

 

English C1: Academic Writing 

1. Acquire the ability to write an academic essay  

 

C1.1 Essay Writing and the IBC Format ................................................................... 4 

C1.2 Citing and Referencing ................................................................................... 11 

 

 

English C2: Academic Presentation 

1. Acquire the ability to create and give an academic presentation 

 

C2.1 Presentation Preparation ................................................................................. 22 

C2.2 Presentation Strategies .................................................................................... 28 

 

Acknowledgements 

 



 

3 

 

English C1: Academic Writing 

 

 

C1.1: Essay Writing and the IBC Format 

 

C1.2: Citing and Referencing 



English C1.1 Essay Writing and the IBC Format 

4 

 

C1.1 Essay Writing and the IBC Format 
 

Essays are short pieces of writing that follow the fundamental Introduction–Body–

Conclusion (IBC) format on which most English writing is based. In order to become a 

good writer of various academic materials, such as lab reports and research papers, 

students must first master the IBC format in essays. This skill will be especially important 

at Tohoku University because students will often be required to write final reports for 

classes, lab reports, and short research papers for their classes or research projects.  

 

What to Know about Essay Writing and the IBC Format 

 

Students must be aware what information is expected in each of the three sections. 

Furthermore, they should be aware that IBC-format essays typically discuss three points 

and are taught as five-paragraph essays. One paragraph is usually dedicated to the 

introduction, one to the conclusion, and three to the body, with one main point being 

discussed per body paragraph. 

 

The Introduction 

The introduction is the first paragraph of an essay or the first section of a longer piece of 

writing. Importantly, introduction paragraphs in essays do not follow the same pattern as 

most other independent paragraphs, as introduced in Chapter A2.2. Instead, they often 

begin with a general statement, question, or interesting fact that is designed to catch the 

reader’s attention. An introduction paragraph must then inform the reader of the purpose 

of the essay as briefly as possible, while providing enough information that this purpose 

can be understood. Therefore, it is common for introductory paragraphs to describe the 

current situation, highlight any controversies, and define any key terms directly after the 

first sentence. The final sentence of an introduction is called the thesis statement: a 

sentence that clearly states the purpose of the paper or what exactly it is about and 

provides a short outline of the main points of the body paragraphs. These points are 

shown below in both a good and a bad example: 

 

Good Example 

Most people have probably noticed that the weather is getting increasingly 

hotter these days, and that it is beginning to cause problems all over the world. 

Though there are a number of problems facing humanity, the one that threatens 
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life on Earth the most is probably climate change. Climate change refers to the 

global trend of the planet becoming warmer as well as the various local and 

global weather patterns that are changing because of this warming. While all 

nations should be united in fighting climate change, there is a lot of pushback 

from both individuals and entire countries who claim that climate change is 

not such a serious issue or that there is nothing that we can do about it. 

However, I do not accept this premise. I believe there are things that we can 

and should do to combat climate change, specifically: reduce consumption, 

increase renewable energy production, and fund climate research. 

 

Bad Example 

Do you like using air conditioning? Climate change is a big problem in the 

world right now. Therefore, I think we should fight climate change. I have 

three reasons for this. 

 

Notice that the good example introduction starts with a general statement that is still 

related to the thesis. In the bad example, the first sentence asks a question, but it is not 

clear how this relates to the thesis or topic. Next, the good example explains the current 

situation, which helps the reader to understand why the topic is important and defines 

the important term “climate change.” The bad example transitions from the first 

sentence to the thesis but does not indicate why the topic is important, nor does it define 

the key ideas so that the reader can understand the thesis. Finally, notice that the thesis 

statement in the good example clearly states the purpose of the paper (that we should 

talk about the issue and change our actions) and outlines the three main points of the 

paper (the three specific actions that we should take to fight climate change), which we 

can expect to read about in detail in the body paragraphs. On the other hand, the bad 

example explicitly states the general topic of the essay (stopping climate change), but it 

does not outline what points will appear in the paper. In longer works, such as research 

papers and lab reports, the introduction may only state the purpose of the text and not 

outline what is written in later paragraphs or sections. However, statements like “I have 

three reasons” should never appear – if the introduction mentions that there are three 

reasons, they must be given! 

 

The Body 

Body paragraphs can be found after the introduction. Longer pieces of writing, such as 

lab reports, research papers, and books, may have several body paragraphs divided across 
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sections. However, standard essays generally have three body paragraphs, one for each of 

the essay’s main points. These paragraphs should follow the basic structure of a 

paragraph, as introduced in Chapter A2.2. This means that the first sentence of each body 

paragraph should start with a topic sentence, which introduces the main idea of the 

paragraph. For essays written in the IBC format, each topic sentence should be one of the 

three main points outlined in the thesis statement of the introduction. Then, evidence and 

details should be provided for each topic sentence. For an overview of how to do this, 

please see Chapter A2.2. Finally, when essays are written in the IBC format, the final 

sentence in a body paragraph can either be a concluding sentence, which completes an 

idea, or a transition sentence, which leads to the next main point. 

 

Instead of three body paragraphs, longer works often have three sections, each of which 

contains multiple paragraphs. For example, most research papers contain five sections: 

Introduction, Previous Studies, Methods, Results, and Conclusion. Notice that this 

pattern follows the basic IBC style, but simply replaces body paragraphs with body 

sections. Therefore, by learning to recognize and implement the IBC format in an essay, 

students will be easily able to develop their writing into longer works. 

 

The Conclusion 

The conclusion is the final piece of the IBC format and is generally limited to a single 

paragraph regardless of the length of the work. A good concluding paragraph should 

begin by restating the purpose or thesis of the paper. Then, it should revisit each of the 

main points and any relevant information that helps to show why these main points 

support the thesis or purpose of the essay. Finally, most conclusions end by offering an 

implication of the points, a connection to the reader, or the writer’s ideas for the future. 

For example, in most research papers, the end of the conclusion makes suggestions for 

future research or suggests actions to be taken based on the results. These points are 

shown below in both a good and a bad example: 

 

Good Example 

Based on the evidence presented above, I believe that we should reduce 

consumption, increase renewable energy production, and fund climate research 

in order to fight global warming. As mentioned above, a reduction in 

consumption means a reduction in production, which will decrease energy use 

and fossil fuel use in the transportation of goods. Furthermore, though it is 

currently not possible to get all of our energy from renewable sources, it is 
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important to increase renewable energy production to encourage more research 

into these technologies in the future. Finally, funding climate change research is 

the only way that we will be able to monitor our progress, and it may help us to 

find new solutions in the future. In conclusion, though it may seem that there is 

little that any of us can do to make an impact on the whole world, if we all take 

minor actions, such as those suggested in this paper, we can make significant 

progress in fixing the problem of climate change. 

 

Bad Example 

In conclusion, we should fight climate change. Maybe it is hard for many 

people to take action, but we can all do little things. If we all make small 

changes to our lives, we can solve a lot of problems, such as trash production, 

global warming, and international communication. Therefore, we must fight 

now! 

 

Notice that the good example repeats the thesis statement using different words and 

makes sure to include the three main points and the purpose of the paper. The bad 

example gives the purpose of the paper and includes the words “in conclusion” but fails to 

outline the paper’s three main points. Furthermore, the good example revisits the most 

significant details related to each main point, whereas the bad example does not. Finally, 

the good example makes a suggestion for future action that is based on the paper and 

connected to the ideas it presents. While the bad example also makes a suggestion (we 

must fight now), the suggestion is vague, because it is not connected to any of the ideas in 

the paper. It leaves the reader wondering what the author suggests fighting and how. The 

bad example makes this especially unclear, because it also mentions unrelated topics in 

the third sentence (i.e. trash production and international communication).  

 

Example of Essay Writing and the IBC Format in Use 

 

Look at the sample essay below. Important features of the IBC format in essay writing are 

emphasized by means of underlining and are then explained in (parentheses). 

 

If you have ever thought about your health, then you are probably aware 

of the adverse effects that smoking has on your body. (general statement that 

catches attention) Though smoking various substances is common in 

traditional cultures around the world, modern tobacco products are not part of 
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any specific heritage and are very harmful. In fact, smoking is one of the 

leading causes of preventable death in the world. While some might think that 

we should simply outlaw tobacco, this is impossible to do overnight because 

of its addictive properties and the number of people that smoke. However, I 

think that we can take measures to stop people from smoking, such as 

implementing plain packaging of tobacco products, disallowing tobacco 

advertisements, and increasing vendors’ responsibility for tobacco sales. 

(thesis statement) 

One way that we can reduce the number of smokers is to enforce plain 

packaging laws for cigarettes. (topic sentence; see Chapter A2.2) Plain 

packaging laws control the color, text, and graphics of cigarette packages. In 

general, they disallow the use of branding, logos, and appealing colors or 

pictures and also require that particular warnings and graphics be printed at 

certain locations and in certain sizes on the package. These regulations reduce 

the allure of smoking by preventing marketing tactics from swaying smokers’ 

decisions and also by making warnings more visible. Some people may not 

think this is enough to hinder tobacco use. However, such laws were 

implemented in Australia in 2011, and a follow-up study in 2016 confirmed 

that these changes had caused a dramatic decrease in the number of smokers in 

the country. Furthermore, plain packaging laws impact society over time, 

which allows ample opportunity for tobacco manufacturers and smokers to 

adjust their behavior so that the economy does not have to suffer and people 

do not have to attempt to quit smoking overnight. When attempting to make 

societal changes, it is important to give people time to adapt, which is why not 

only implementing plain packaging but also disallowing tobacco advertising in 

general is a good idea. (transition sentence; see Chapter A2.2) 

Disallowing the advertising of tobacco products is another way to 

discourage smoking without forcing sudden changes on people. (topic 

sentence) It goes without saying that advertising is a powerful tool that 

companies use to convince people to buy their products. In general, there are 

two kinds of advertising: that which seeks to increase customer numbers by 

having people buy one brand as opposed to another brand, and that which 

seeks to convince people who do not normally use a product to begin using it. 

Specifically, the latter type of advertising is problematic when it comes to 

tobacco. Though there is perhaps no problem with convincing smokers to use 

a different brand of cigarettes, advertising that attempts to get non-smokers to 
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begin smoking goes against what society is trying to accomplish: improving 

public health by abolishing smoking. This solution has also proven its worth in 

a number of countries such as America and Canada, which have seen large 

decreases in the number of new smokers. Though this may seem like an 

obvious solution, there are actually still many advertisements for tobacco 

products around town that are seen by impressionable children and teenagers. 

Therefore, we should push for similar laws and regulations here. (concluding 

sentence; see Chapter A2.2)  

Finally, if we truly wish to reduce the number of smokers, it is imperative 

that we make vendors responsible for tobacco sales. (topic sentence) 

Specifically, this means that retailers should be punished if they sell cigarettes 

to young people, who are prohibited from buying them. People often become 

life-long smokers because of how addictive cigarettes are. Therefore, if we 

wish to reduce the number of smokers, we must prevent young people from 

trying them in the first place. That is why our laws currently forbid people 

under the age of 20 from purchasing tobacco. However, laws without 

enforcement are meaningless. Because it is too difficult to track down every 

young person who breaks the law in this way, we should instead place the 

responsibility on the sellers by requiring them to check for identification and 

fining them when their failure to do so results in a sale to a minor. Police can 

check that retailers are complying quite easily, and such efforts have proven 

effective in countries such as Belgium, France, and New Zealand. Currently, 

convenience stores ask customers to push a button to confirm that they are 20 

years old but do nothing to actually verify this. However, if they feared a 

heavy fine or other legal action, they would surely take additional measures to 

ensure that they were not selling cigarettes illegally. By making vendors 

responsible for sales in this way, they would work with society at large to help 

prevent underage people from becoming smokers in the first place. 

(concluding sentence) 

In summary, it is my belief that we should implement plain packaging 

laws, abolish advertising, and increase vendor responsibility in order to reduce 

smoking. (restatement of the thesis) For one, plain packaging laws have 

worked in other countries to decrease the number of smokers by decreasing 

the appeal of cigarettes. These laws act gradually, which prevents the negative 

effects of sudden change. Abolishing tobacco advertisements also slowly 

changes behavior in society by preventing non-smokers from starting to smoke 
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in the first place. Finally, putting more responsibility on tobacco retailers to 

ensure that cigarettes are not sold to minors can help to reduce the number of 

new smokers by stopping young people from trying cigarettes. Though these 

changes may seem extreme to some people, nothing that I have argued for is 

new, as all these measures have been implemented successfully in other 

countries. Therefore, I think they are worth trying, as reducing the number of 

needless deaths by getting rid of cigarettes is an important endeavor for all of 

humanity. (implication, connection to the reader or suggestion for future 

action) 

 

 



English C1: Academic Writing 

11 

 

C1.2 Citing and Referencing 
 

Citing and referencing are ways in which authors and researchers give credit to other 

people’s ideas and words that they use in their work. Students must also cite and reference 

other people’s unique ideas, theories, information, data, and intellectual property in their 

work. Citing and referencing, however, is not necessary when making a statement that is 

common knowledge, such as “The Earth is round.” Failing to cite and reference properly 

can lead to plagiarism, which is stealing someone else’s ideas and words and presenting 

them as your own. Plagiarism is a serious breach (breaking of a rule) of academic honesty 

that can result in a student’s work being failed by instructors or rejected by publishing 

companies. It can also lead to a ban on presenting at conferences, forfeits (losses) of 

research funding, and suspension or even expulsion from the university. Citing sources 

and referencing them correctly is the only way to introduce ideas, words, data, evidence, 

and any other material that is not exclusively your own. This allows others to verify the 

facts being reported to ensure the credibility of the work. Therefore, learning to cite and 

reference correctly is very important for students at Tohoku University, as they must often 

give credit to other researchers when writing papers and presenting research findings.  

 

What to Know about Citing and Referencing 

 

Students should be aware of how to check for the quality of a source, and how to cite 

and reference properly. There are several different styles of citing and referencing, 

which vary depending on the field of study and the preferences of particular teachers, 

journals, and academic societies. However, the three most popular are the American 

Psychological Association (APA) (often used in education, psychology, and the 

sciences), Modern Language Association (MLA) (often used in the humanities), and 

Chicago (often used in business, history, and fine arts) styles. Though there are many 

differences between these styles, this chapter will cover many of the common points. 

When preparing a paper for a class, journal, or academic society, be sure to check the 

style sheet and guidelines carefully, as there are often special instructions for 

punctuation and formatting. 

 

Determining the Quality of a Source 

Use of questionable sources in a paper can lead to the author accidentally making untrue 

statements, the reader questioning the author’s work, or the paper being poorly reviewed. 
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Therefore, it is important to consider if a source is reliable or trustworthy before citing it 

in a paper. There are three basic ways to determine if it is acceptable to include a source 

in a paper: checking the author, checking the date, and cross-referencing. 

 

When considering whether to cite a source, the first consideration should be the author. 

Uncertainty regarding who the author is a major concern because it makes it impossible 

to confirm if the author is an expert in the field. This is why most websites are usually 

bad sources. Anyone can write a website without the information being verified. 

Unreferenced websites therefore make it easy for the authors to hide their identities, 

present inaccurate analyses, and even tell lies. However, if the specific author is 

unknown because the source was created by a well-known and generally trusted 

organization, for instance NHK, it can probably be considered trustworthy. If the author 

is identifiable, it is still important to consider whether they have any biases, conflicts of 

interest, or motivation to hide the truth. For example, using a company’s website to get 

basic information about when the company was founded or what products they provide 

is not a problem, but it is not a reliable source of data about the company’s potential 

environmental pollution. If the company is doing something bad, they are motivated to 

hide the facts. Even if a company were to publish a report on their website about their 

own bad actions, they would be likely to write the report in a biased way and not to 

provide all the facts. 

 

The next consideration when choosing a source is the date. While some information and 

facts do not change over time, other information is very time sensitive, and new data 

sometimes causes society to change its understanding of the world. For example, if a 

researcher wants to write about how Japanese people view Russia, it would be 

unacceptable to cite a paper from 1924 to represent current views because public 

opinion has probably changed vastly between 1924 and now. The opinions of scientists 

and experts often change based on new data. For example, researchers in the early 

1900s used to believe that humans used only 10% of their brains, but after better 

equipment was developed, they realized that this was not true. Therefore, it would be 

dangerous to cite most brain science studies published before 1950. 

 

Finally, cross-referencing can help students and researchers to verify that a source is 

credible. Cross-referencing means to check what many different sources report about 

the same information. If the majority of sources seem to agree on a given fact, piece of 

data, or idea, then it is probably safe to cite that particular information from the source. 
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If most other sources contradict the original source, it is important to think about why 

this is so, which would probably involve considering the author and date (as suggested 

above). If there is no consensus among the sources about a particular fact or data set, 

then there might simply not be enough evidence to verify or disprove it. In that case, it 

is a good idea to cite multiple sources and suggest that no conclusion has been reached 

regarding that information. 

 

Citations 

An in-text citation is when an author gives credit for an idea in the middle of their writing, 

usually by providing the name of the person or organization the information came from 

and the year that it was published or stated. This can be done through direct quotation, 

when the author’s exact words are used, or through indirect quotation, when the author’s 

information or ideas are used but are paraphrased or summarized. Though it is easy to use 

direct quotations because no paraphrasing is required, authors must be careful not to use 

too many in a single paper or book. When an author overuses direct quotations, they give 

very little input of their own, which may lead the reader to question the author’s writing 

ability and can result in publishers rejecting the work. Therefore, only use direct 

quotations if doing so adds to the argument in the paper or if the quotation is very well 

known and rely primarily on indirect quotations. Refer to Chapter A1.4 for advice on how 

to write good summaries and paraphrases when quoting indirectly. 

 

Whether writing a direct or an indirect quotation, the author’s surname (family name) and 

the year of publication can be included either as part of the sentence or at the end of the 

sentence in parentheses, separated by a comma. If the author’s surname is included in the 

sentence, only the year of publication is contained within the parentheses. For example, if 

giving an indirect quotation from a paper written in 2017 by someone with the surname 

“O’Leary,” it should appear in one of the following two ways: 

 

1. According to a study by O’Leary (2017), 55% of university students in the 

UK did not know how to correctly write citations. 

2. Many students do not know how to correctly write citations in their 

academic papers, including 55% of UK university students (O’Leary, 2017). 

 

When using a direct quotation, the words that are the original author’s must be enclosed 

in quotation marks, and the first word in the sentence should be capitalized. Never forget 

to use quotation marks with a direct quote, because quoting directly without using 
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quotation marks is plagiarism! Furthermore, when using a direct quotation, the page 

number on which the quote can be found must also be included. This is not the case for 

indirect quotations. If the author’s surname is used in the sentence, the page number 

should appear in parentheses at the end of the sentence, preceded by “p.” If the author’s 

surname and date are cited together in parentheses at the end of the sentence, add the page 

number after the date, preceded by a comma. For example, if someone with the surname 

“Coyle” wrote the sentence “CLIL is a dual-focused educational approach in which an 

additional language is used for the learning and teaching of both content and language” 

on page 1 of a book published in 2010, a direct quote could be given in one of the 

following two ways: 

 

1. Coyle (2010) states that “CLIL is a dual-focused educational approach in 

which an additional language is used for the learning and teaching of both 

content and language” (p.1). 

2. CLIL has been described by many scholars, but the most cited definition is 

that “CLIL is a dual-focused educational approach in which an additional 

language is used for the learning and teaching of both content and language” 

(Coyle, 2010, p.1). 

 

If a work has multiple authors, no specified single author, or other special considerations, 

some other rules apply. When a work has two authors, their surnames should be separated 

by the word “and” in the text or by an ampersand (“&”) in parentheses. When a work has 

three or more authors, the surname of the first author is given, followed by “et al.” Most 

publications request that when there are between three and five authors, all surnames are 

given for the first citation in the paper, but when there are six or more authors, the first 

citation uses the “et al.” pattern as well. If the work has no specific author, use the name of 

the organization or institution that published the report. Many websites and reports 

include author information, but it is not always easy to find. If the author information is 

available, use that. If a work has no specific publication date, the abbreviation n.d. (short 

for “no date”) can be used. For websites with no page numbers, the paragraph where the 

information was found can be used with the abbreviation “para.” instead of “p.” Finally, if 

quoting multiple sources who all agree on some piece of information, list the sources in 

alphabetical order according to the first author’s surname. If the citations are given in 

parentheses, separate the works with a semicolon (“;”). Check the examples below for the 

proper way to handle each of these situations, both outside of and within parentheses. 

 



English C1: Academic Writing 

15 

 

Two Authors 

 

Coyle and Hood (2010) stated that “CLIL is a dual-focused educational 

approach in which an additional language is used for the learning and teaching 

of both content and language” (p.1). 

The most common definition of CLIL states that “CLIL is a dual-focused 

educational approach in which an additional language is used for the learning 

and teaching of both content and language” (Coyle & Hood, 2010, p.1). 

 

Multiple Authors 

 

Johnson et al. (2014) found that the number of greenhouse gases in the air 

increased by 20% in 2012. 

The number of greenhouse gases in the air increased by 20% in 2012 (Johnson 

et al., 2014). 

 

No Specified Single Author 

 

According to the Ministry of Justice (2019), the number of foreign residents in 

Japan is increasing every year. 

The number of foreign residents in Japan is increasing every year (Ministry of 

Justice, 2019). 

 

No Date Given 

 

Fitzgerald (n.d.) states that zinc oxide is used as an additive in multiple 

materials because of its high electron mobility. 

It has been suggested that zinc oxide is used as an additive in multiple materials 

because of its high electron mobility (Fitzgerald, n.d.).  

 

No Page Numbers Available 

 

Kerry (2005) suggests that “Sumeria was the first civilization to produce 

calendars that have been verified by historians” (para. 7). 

It is often suggested that “Sumeria was the first civilization to produce calendars 

that have been verified by historians” (Kerry, 2005, para. 7). 
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Citing Multiple Sources for the Same Idea or Piece of Information 

 

Brown (2005), Johnson and Smith (2012), and Lindenberg et al. (2018) all attest 

that a good mastery of critical thinking skills correlates with better success in 

the job market.  

A good mastery of critical thinking skills is widely believed to correlate with 

better success in the job market (Brown, 2005; Johnson & Smith, 2012; 

Lindenberg et al., 2018). 

 

Reporting Verbs 

Reporting verbs are necessary to give in-text citations in papers and presentations. As 

mentioned in Chapter A1.2, using a variety of vocabulary is necessary in academic 

English, so knowing a number of different verbs for reporting is helpful when writing a 

paper. Though the denotations of these verbs are similar, the connotations (see Chapter 

A1.5) and way in which they are used grammatically can be different. Study the chart and 

examples of common ways of using these verbs below. 

 

Reporting Verbs Indicating the Source Feels Negatively Towards the Idea or 

Information 

blame criticize deny disparage 

doubt fault object question 

ridicule single out   

Reporting Verbs Indicating the Author Does Not Completely Believe the Source 

allege assume claim hypothesize 

imply indicate infer suggest 

Reporting Verbs with Neutral Connotations 

argue characterize consider decide 

define depict determine explain 

find illuminate indicate interpret 

note observe point out portray 

say state think view 

Reporting Verbs Indicating the Author Trusts the Source 

acknowledge admit conclude demonstrate 

discover emphasize observe reveal 

show    
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Reporting Verbs Indicating the Source Feels Positively Towards the Idea or 

Information 

agree applaud assert believe 

praise    

 

Reporting verb + that + <sentence> 

 

Kennedy (2014) argues that most researchers of linguistic relativity have not 

shown enough evidence for their conclusions. 

Fagan (1999) concludes that the data in those studies were both lacking in 

empirical evidence and theoretically unsound. 

Keane (1974) demonstrated that the findings in the national polls were 

misinterpreted. 

The Pathways to English booklet (2019) clearly states that “You should first 

become familiar with commonly used words and phrases in order to be able to 

read, write and present data reports” (p.69). 

 

Reporting verb + <person / idea> + for + <noun phrase / gerund> 

 

The work of McGrath (2019) has been praised throughout academia for its 

innovative research methods (Doyle, 2020). 

The findings of Hutton (1982) have been disparaged for their use of unethical 

research methods (O’Sullivan, 1992). 

The Brown and Levinson theory has been criticized for not being applicable to 

Asian cultures (Murphy, 1991). 

 

Reporting verb + <person / idea> + as <noun phrase / gerund / adjective> 

 

The work of McGrath (2019) has been praised throughout academia as an 

example of excellence in research methodology (Doyle, 2020). 

The Brown and Levinson theory has been criticized as not being applicable to 

Asian cultures (Murphy, 1991).  

The findings of Smith and Johnson (2017) are perceived as conclusive and 

indisputable.  
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Referencing 

All citations must be included in a “references” section at the end of the paper, which is 

a list of all of the works cited in the paper that provides more details than are given in 

the text. The references should be listed in alphabetical order according to the first 

author’s surname. If citing multiple works by the same author or group of authors, order 

those works by date, from oldest to newest. Finally, the list is usually created with a 

hanging indent (with the second line further to the right) or with an empty line between 

each referenced source. 

 

The order of the information and what is included will depend on the style. However, it 

is common to include the surnames of all authors, the title of the work, the date of 

publication, and other information related to where the source was published. For 

example, most referencing styles require that book references include the name of the 

publisher and the location where the book was published. In general, for articles in 

newspapers, magazines, and academic journals, authors are required to provide the 

name of the publication, the volume, the issue, and the page numbers. For book chapters, 

the name of the book must be given, as well as the chapter name, the editor of the book, 

and the page numbers. Finally, for websites and online materials, it is customary to 

indicate what kind of source it is, the URL, and when the author accessed it. Examples 

of these are provided below in the three major styles. Notice that there are some slight 

differences, but much of the same information is included in each. The references in this 

example include: 

 

1. A book written by Frank Ericson called “Coming Home,” published by 

Tohoku Publishers in Sendai, Japan in 2014 

2. An article written by Joshua Winterhalter called “Exploring how to cite 

papers in three styles,” published in 2017 in volume 3, issue 7 of a journal 

called “The Journal of Educational Inception” on pages 113 to 127  

3. A book chapter written by Taro Yamada and Hikari Sato called “Exploring 

the possibilities of nanorobots for cancer treatment” in the book 

“Innovations in Medical Technology” on pages 248 to 287. The book was 

edited by Steven Eldritch and published in New York by the Routledge 

Publishing Company in 2019. 

4. An Internet site called “How to Succeed in Business” written by John 

Eagle, which was created on January 14th, 2019 and accessed on May 7th, 

2020. The URL is www.fakewebsite.com/dontclickonthis. 
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APA Style 

Ericson, F. (2014). Coming home. Tohoku Publishers. 

Winterhalter, J. (2017). Exploring how to cite papers in three styles. The 

Journal of Educational Inception, 3(7), 113–127. 

Yamada, T., & Sato, H. (2019). Exploring the possibilities of nanorobots for 

cancer treatment. In S. Eldritch (Ed.), Innovations in Medical Technology 

(pp. 248–287). Routledge. 

Eagle, J. (2019, January 14). How to succeed in business. Retrieved from 

www.fakewebsite.com/dontclickonthis.  

 

MLA Style 

Ericson, Frank. Coming Home. Sendai, Tohoku Publishers, 2014. 

Winterhalter, Joshua. “Exploring How to Cite Papers in Three Styles.” The 

Journal of Educational Inception, vol. 3, no. 7, 2017, pp. 113–127. 

Yamada, Taro, and Hikari Sato. “Exploring the possibilities of nanorobots for 

cancer treatment.” Innovations in Medical Technology, edited by Steven 

Eldritch, Routledge, 2019, pp. 248–287. 

Eagle, John. How to Succeed in Business. 14 January 2019, 

www.fakewebsite.com/dontclickonthis. Accessed 7 May 2020. 

 

Chicago Style 

Ericson, Frank. Coming Home. Sendai: Tohoku Publishers, 2014. 

Winterhalter, Joshua. “Exploring How to Cite Papers in Three Styles.” The 

Journal of Educational Inception 3, no. 7 (2017): 113-127. 

Yamada, Taro and Hikari Sato. “Exploring the Possibilities of Nanorobots for 

Cancer Treatment.” In Innovations in Medical Technology, edited by Steven 

Eldritch 248–287. New York: Routledge, 2019. 

Eagle, John. “How to Succeed in Business.” Last modified January 14, 2019, 

www.fakewebsite.com/dontclickonthis.  

 

Example of Citing and Referencing in Use 

 

Read the paragraph below and the references that come after it. Notice that both direct 

and indirect quotations are used and appear appropriately as in-text citations. The 

references in this example are given in APA format and therefore follow the guidelines 
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given in this chapter, but they might be slightly different from the references used in other 

journals or books, depending on these publications’ standards and regulations. 

 

Many English as a Second Language students find citations challenging. They 

may not understand that, “If you don’t cite the words of an author, you will be 

charged with plagiarism, which will result in a zero grade for the paper, and 

possibly expulsion from the university” (Collins, 2009, p.21). Many students 

are confused about using citations in their academic papers, and some research 

has shown that 55% of university students in the UK did not know how to 

correctly write citations (O’Leary & O’Malley, 2017). Teachers at universities 

are now trying to incorporate academic English writing courses into their 

curricula. A study by Barry (2020) showed that these courses have had a 

positive effect on the ability of students to produce essays that incorporate 

correct citations and references. 

 

References 
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C2.1 Presentation Preparation 
 

The ability to give presentations is an essential academic skill that is necessary for 

reporting research findings and providing important information to an audience. In order 

to give a good presentation, the first and most critical step is preparation, which includes 

writing a proper script, designing visual aids, and practicing. Learning to prepare for an 

academic presentation will be important at Tohoku University because students will often 

be asked to give presentations to demonstrate knowledge in classes and to report the 

results of their experiments in laboratories. If the presentation is poorly organized, lacks 

engaging visuals, or has not been practiced, audiences will be confused about the content 

and bored. 

 

What to Know about Presentation Preparation 

 

There are eight essential steps for preparing a presentation: choosing a topic, outlining 

the main points and supporting evidence, researching the topic, writing a script, 

designing the visuals, understanding the setting, practicing the presentation, and 

preparing for questions and answers. Students must first be aware of what information 

is expected in the introduction, body and conclusion sections of a presentation (see 

Chapter C1.1) and then follow the below steps in order to prepare properly for a 

presentation.  

 

Choosing a Topic 

The first step in choosing a topic is to think carefully about the purpose of the presentation. 

In some cases, the topic will be decided by the purpose. For example, if the purpose of the 

presentation is to report research results, then the topic must be about the research in 

general. However, some classes allow students to research any area of their own interest. 

In this case, it is important to select a topic that is not too broad but also not too narrow. 

Even if the purpose of the presentation dictates a particular topic, students must still think 

about the scope of the presentation and the range of information to give. For example, if a 

student must report the results of their research, they should think about who the audience 

is and prepare an appropriate amount of background information. If the audience is other 

students in their laboratory who have some knowledge of the research project, then it is 

safe to assume that most of the listeners will be familiar with the research and will not 

need to be provided with extensive detail about previous studies. However, if the student 
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is going to talk about the same research results to a group of non-experts, a more detailed 

explanation of the project will be required. 

 

Outlining the Main Points and Supporting Evidence 

After the topic and scope of the presentation have been defined, an outline of the main 

ideas and supporting evidence should be created. First, identify the main points that must 

be discussed in the presentation and try to reduce each to a simple phrase. For example, a 

main point should not be written as “talking about how solar energy helps the 

environment in many ways,” but rather “environmental impacts of solar energy.” Next, 

brainstorm ideas for supporting details and evidence for each main point and then 

organize them into notes (see Chapter B1.2). If a paper written in the Introduction–Body–

Conclusion format is going to be presented, the main points and supporting evidence 

should already be clear. 

 

Researching the Topic 

Depending on the topic, scope, and purpose of the presentation, background research 

might be required to allow the presenter to speak competently. As discussed in Chapter 

C1.2, background research includes finding credible sources and taking notes about 

where they were found. Relevant details and important information should be added to 

the outline notes, and proper references should be included (see Chapter C1.2). In 

addition to searching for supporting evidence, remember to find appropriate definitions 

for technical terms and background information that will help the listeners to understand 

the topic in general. 

 

Writing a Script 

It is not a good idea to try to give a presentation without creating a script. Although it is 

generally not recommended to simply read from a script during the actual presentation, 

writing one helps presenters to organize their thoughts and plan their presentation 

appropriately. In addition, it is important to make the script as easy for listeners to 

understand as possible, which means that it should be well organized and use simple 

language. 

 

The Introduction–Body–Conclusion format presented in Chapter C1.1 should be 

followed when creating presentation scripts to ensure that the presentation is well 

organized. The introduction should get the audience’s attention and explain necessary 

background information so that they can understand the purpose of the presentation. The 
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body sections should provide the details and evidence of the presentation and should be 

divided clearly, with one main idea per section. Finally, the conclusion should repeat the 

important information given in each section and end with a statement that moves the 

audience to reflect on the presentation or take action.  

 

Presentation scripts should also use simple language, and therefore it is important to 

consider the differences between written and spoken English. Specifically, written 

English uses longer sentences than spoken English. In written texts, long sentences are 

not problematic, because readers can stop and re-read sections as many times as they like. 

However, when giving a presentation, listeners must be able to follow the speaker in real 

time. If the sentences are too long, listeners will be unable to process them, especially if 

there are mistakes or difficult vocabulary. Therefore, try to limit presentation sentences to 

around three to four clauses at most. In addition, written English tends to include many 

words of Latin or Greek origin (see Chapter A1.1), which are longer and considered more 

difficult to process than simple English words. Thus, when writing a presentation script, 

try to use the simplest words possible and consider replacing words of Latinate origin 

with phrasal verbs (see Chapter B1.3). For example, “Extremely acidic substances can 

disintegrate bio-organic mass” could be replaced with “Strong acids can break down 

living tissue,” which contains simpler words and is easier to understand. 

 

Designing the Visuals 

Most presentations contain visual aids, which are intended to enhance the message, make 

data clearer, and keep the audience’s interest. Types of visual aids include graphs, charts, 

diagrams, summaries, photographs, video clips, handouts, and props. In academic 

presentations, it is common to use slideshow applications and a projector to show the 

visuals. When creating slides for a presentation, ensure that they strengthen the message 

and do not detract from it. Specifically, slides should add useful new information or 

summarize the message efficiently, but should not add irrelevant information or images 

that will distract the audience. For example, if a student is presenting about the difference 

in two companies’ sales, a bar graph or pie chart can help an audience understand how big 

the difference is, but pictures of the speaker’s vacation will only confuse the audience and 

shift focus from the important information. Furthermore, slides should be made as simple 

as possible by limiting the contents of each slide to no more than two pieces of key 

information, using images instead of text wherever possible, and not using full sentences. 

Consider the following slides. Notice that the first one is nearly impossible to read and 

difficult to understand. The second slide uses text but only mentions the key points, which 
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makes it easier to understand. The third slide uses an image instead of text, making it the 

best slide of all. 

 

 Slide 1     Slide 2   Slide 3 

  

 

Finally, using color and design to make the slides or other visual aids interesting can help 

get the audience’s attention. While there is no single rule for doing this, it is often a good 

idea to use a common color scheme throughout the presentation and place images and text 

in easily visible and sensibly distributed on the slides. 

 

Understanding the Setting 

The next step in preparing for a presentation is being aware of the setting in which the 

presentation will be given and adjusting accordingly. Specifically, the speaker should find 

out whether a computer and projector will be available for their visuals, how long the 

presentation is expected to be, whether there will be a question-and-answer session, how 

large the room is, and how many people are expected to attend. The speaker should 

practice and adjust their script based on this information and make any other necessary 

preparations before the day of the presentation. For example, if the presentation will be 

given in a large room and the speaker is expected to use a microphone, it is a good idea for 

the speaker to practice with this in mind; and if the speaker is unsure whether there will be 

a computer available for use, it is a good idea for them to bring their own. 

 

Practicing the Presentation 

It is obvious when a speaker has not practiced giving their presentation, as they will 

usually pace themselves poorly, take long pauses in inappropriate places, and appear 

nervous. A well-rehearsed presentation will seem smooth and natural without the speaker 

having to read from a script. For the best outcome, speakers should practice by doing the 

following: 

 

First, begin by reading the script aloud several times, marking words and phrases that are 

Take slides that are pointless and have way too much 

text such as this one right here and change them into 

slides that have pictures or graphs, because those are 

the easiest things for humans to understand. 

Remember, the point of a presentation is to get 

Use Key Words! 

→Just points! 

Take slides that are pointless 

Pictures! 

BEST! 

→Just points! 

Use Key Words! 
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difficult to pronounce. Reading the script into a voice recognition application can help 

identify problem areas for further practice. After practicing the pronunciation of these 

words and reading the script repeatedly, focus on improving fluency by timing how long 

it takes to read the script and then trying to read it faster several times. Next, create simple 

notecards with the main points and important supporting details written on them and use 

these instead of the script to give the presentation. Try doing this a few times while timing 

how long it takes; a speech recognition application can be used here as well. It is not a 

problem if the presentation does not mirror the script exactly, as long as the important 

information is still presented in a well-organized manner and with appropriate accuracy 

and fluency. Finally, check that the presentation can be given within the time allowed. If it 

is too long or short, adjust the script appropriately and continue practicing.  

 

When the speaker is able to give the presentation in a clear and well-organized manner 

within the time limits and only using the notecards occasionally for assistance, they have 

practiced sufficiently. It is not recommended that speakers memorize their speech in full 

or read directly from a script or notecards during their actual presentation, as this makes 

the presentation sound unnatural and distracts the speaker, who must pay attention to the 

audience (see Chapter C2.2). 

 

Preparing for Questions and Answers 

Most presentations are followed by a question-and-answer session, in which the speaker 

is expected to answer the audience’s questions. When answering audience questions, use 

the question–response skill discussed in Chapter B1.6. Also, be sure to use an appropriate 

level of politeness, as discussed in Chapter B2.4, but know that it is considered polite to 

thank audience members for their questions. Furthermore, do not despair if you do not 

understand a question or cannot answer it completely. If it is unclear what is being asked, 

simply ask for the question to be repeated. If this does not work, try rephrasing the 

question and asking if that is what the questioner meant. Moreover, be sure to have a good 

dialogue with audience members who ask questions. For example, consider asking “Does 

that answer your question?” or “Is that clear?” to ensure that they have understood the 

answer, and be considerate by giving the best answer possible. Remember that if you do 

not know the answer, “I’m sorry, I don’t know” is an acceptable response. Finally, though 

it is impossible to predict every question that will be asked, it is a good idea to think about 

questions that might be asked and prepare answers to them. The answers to these 

questions can be prepared using the same procedure employed in practicing the 

presentation. 
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Example of Presentation Preparation in Use 

 

Look at the examples of two different introductions for the same presentation. Notice 

that one is difficult to understand, because it is not organized well and uses long 

sentences with too many difficult words. The other is much easier to understand because 

it follows the Introduction–Body–Conclusion principle of organization, uses shorter 

sentences, and contains simpler vocabulary. Furthermore, the difficult-to-understand 

introduction does not provide adequate background information, so it is unlikely that it 

was properly researched or outlined, whereas the easy-to-understand introduction likely 

was. 

 

Difficult-to-Understand Introduction 

The consideration of the possibility of extraterrestrial bio-organisms is essential to 

academic endeavors. Aquatic environments, carbon, and thermoregulation 

appropriate for life is what astrobiologists investigate exoplanets for. This is 

because these components are necessary for life in general. Therefore, this 

presentation discusses the trifecta of astrobiology such that you will better 

appreciate why funds are utilized for this pursuit versus other more practical, 

terrestrial concerns. 

 

Easy-to-Understand Introduction 

Have you ever wondered whether there is alien life on other planets? This question 

has been of great interest to scientists and everyday people for many years. That is 

why the study of astrobiology is so important. Astrobiology is a branch of science 

that looks for signs of life beyond Earth. However, astrobiologists do not search for 

alien monsters or human-like creatures. Instead, they seek out places where simple 

life forms such as bacteria could live, by trying to find planets that have the 

building blocks for life. Today, I will introduce the three things that scientists look 

for when trying to find life beyond Earth: water, carbon, and heat.  
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C2.2 Presentation Strategies 

 

Presentation strategies refer to the skills and techniques used during a speech or 

presentation that help to make it clear and effective. Learning presentation strategies 

helps speakers to reduce their anxiety and develop their confidence. This not only makes 

presenting easier but also makes the delivery more engaging, which increases the 

likelihood of the audience appreciating the information and remembering it later. 

Therefore, these skills are important at Tohoku University when students give academic 

presentations in their classes and at research meetings and will also be useful after 

graduation, whether students become academics, researchers, or company employees. 

 

What to Know about Presentation Strategies 

 

There are three broad categories of presentation strategies: spoken language, body 

language, and visual language. The spoken language strategies included in this chapter 

are pronunciation and intonation, pace, volume, and tone. The body language strategies 

covered in this chapter are gestures, facial expressions, eye contact, movement, and 

posture. Finally, the visual language strategies in this chapter are content variety and 

physical appearance.  

 

Spoken Language Strategies 

The first spoken language strategy to be discussed is pronunciation and intonation. Of 

course, non-native speakers must be especially careful with the pronunciation of English 

in general and should practice before giving a presentation. The standard ways of using 

intonation should also be reviewed (see Chapter B2.5). However, intonation can also be 

used in special ways in speeches and presentations. Specifically, adding stress and length 

to words that are especially important in a presentation helps listeners to understand that 

these are key words that they should listen for. This will make the presentation clearer and 

easier to follow. In general, speakers should aim to give twice as much stress or length to 

important words and phrases spoken during a presentation than they might when having a 

conversation or discussion.  

 

Pacing is also an important consideration during a speech or presentation. Finishing too 

quickly or not quickly enough will disrupt the question-and-answer session and/or the 

next presenter, so speakers should keep an eye on the clock while presenting so that they 
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can ensure their pace is not too fast or too slow. Speakers who are nervous tend to talk too 

quickly, even when speaking in a second language, which makes their presentations 

difficult to follow and understand. One way to control pace is to focus on breathing. 

Tension in the stomach and chest leads to shallow breathing, which causes people to 

speak more quickly. Taking deep breaths and trying to breathe evenly can relax a speaker, 

giving them better control over the pace of their speech. Another way to control pace is to 

use pauses during the speech. These are best used just before or after important points or 

pieces of information, where the pause helps to signal that the surrounding words are 

significant while simultaneously giving the speaker the chance to stop and take a deep 

breath. 

 

The volume of a speaker's voice is also critical to a good presentation. Of course, if they 

do not speak loudly enough, the audience will not be able to hear them, and they will not 

receive any of the information from the presentation. If no microphone is available, be 

sure to stand up straight, breathe deeply, and use the diaphragm (stomach muscles) to 

push air out when speaking. This will ensure that your voice travels throughout the room 

and that you are heard. If a microphone is available, still be sure to speak loudly enough 

and check that the audience can hear you by asking questions such as “Can everyone hear 

me alright?” or “Can you hear me in the back?” Finally, avoid making distracting noises, 

such as clicking a pen or tapping on the blackboard. Similarly, if the audience makes 

noise, for example when laughing or applauding, wait for it to subside before continuing. 

 

The final speaking strategy is to use a good tone when speaking. This means that the 

speaker should be energetic and interested in what they are saying. Even if they are not 

really excited about the topic, they should try to fake enthusiasm, as lively speakers are 

more engaging and better able to capture the audience’s attention. If a speaker lacks 

energy or enthusiasm, the audience will become disinterested, and they will likely not pay 

close attention to the presentation or remember it later. 

 

Body Language Strategies 

A speaker’s body language sends a message to the audience about how serious and 

credible they are, how interesting the topic is, and where the important information in the 

presentation is. The first strategy that a speaker can employ to send an appropriate 

message through body language is the use of gestures. Unlike informal gestures used in 

conversation, gestures in presentations can be used to call attention to specific 

information. For example, pointing or waving during a particular sentence signals to the 
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audience that it is especially important. Furthermore, gestures can be demonstrative and 

serve to illustrate a point for the audience. For example, if a speaker wants the audience to 

know that something is 30 centimeters long, they could gesture to show approximately 

how long 30 centimeters is, helping the audience to visualize what the speaker is talking 

about. Though using gestures in a presentation generally makes a positive impression on 

the audience, speakers should be aware of inadvertent gestures, or gestures that they make 

without thinking. Most inadvertent gestures, such as rubbing one’s hands together, 

tapping one’s foot, or rocking back and forth, are simply distracting and make a bad 

impression on the audience. Since inadvertent gestures usually occur when one is nervous, 

speakers who make too many of them during a presentation will be perceived by the 

audience as not confident, credible or serious about their topic. 

 

Facial expressions can also help send messages to the audience. If a speaker does not 

make any facial expressions, it gives the impression that they are uninterested in the topic, 

which will lead the audience to become bored. Use of a range of facial expressions that 

align with what is being spoken about will engage the audience and increase the impact of 

the presentation. For example, a surprised or shocked expression should be used with 

surprising facts, and a smile should be used when discussing happy or humorous 

moments. Speakers can practice the use of facial expressions by giving their speech in 

front of a mirror before the day of the presentation. 

 

One of the most important components of body language strategy is eye contact. It is 

important for speakers to meet the eyes of the audience members for short periods of time 

in order to connect with them. This connection engages the audience, making them feel 

that they must pay close attention to the presentation. If a speaker does not make any eye 

contact with the audience and only looks at their slides, their script, or the chalkboard, the 

presentation quickly becomes boring, which decreases the likelihood of the audience 

listening carefully or remembering the information later. This is why it is not 

recommended to simply read a speech or presentation from a script. Furthermore, good 

use of eye contact gives the speaker clues about the audience’s reactions. If the audience 

seems uninterested, the speaker may consider using more gestures or facial expressions. 

Similarly, if the audience seems confused, it is a clue that the speaker should speak more 

slowly or explain a point again or more carefully. Speakers who are too nervous or 

embarrassed to make eye contact can try looking just above the heads of the audience or 

dividing the room into zones and looking at each zone for just a few seconds. 
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Another way in which body language strategies can make a presentation more engaging is 

adding movement. For one, if a speaker moves around the room or stage, it can add 

excitement and variety. However, speakers can also make movements when introducing 

important information to signal to the audience that the information is significant. For 

example, a speaker could return to the left side of the stage every time they introduce a 

new main point, which would help the audience to understand when the speaker is 

transitioning between topics. However, be aware that too much movement becomes 

distracting. Aim for a small amount of movement in the room or on the stage about once 

every minute. 

 

Finally, posture (how the speaker stands) can also be an important body language strategy 

when giving presentations and speeches. Speakers should avoid looking down, shrinking 

their bodies, or shifting from side to side. These movements make the speaker look 

nervous, which conveys to the audience that the speaker is not confident or credible. 

Speakers who are naturally nervous should be aware of this and make an effort to stand up 

straight with their weight evenly distributed on their feet and their shoulders back. 

Furthermore, standing up straight helps speakers to use their diaphragm muscles and 

speak more loudly and clearly. Finally, speakers should be aware of their own nervous 

habits and try to repress them. For example, if a speaker knows that their mouth tends to 

become dry, they can be sure to have a bottle of water nearby. 

 

Visual Language Strategies 

The visual language of a presentation refers to what the audience can see and what kind of 

message it sends to the audience. The first thing to consider here is how much variety 

there is in the visual content. When giving a presentation, it is more engaging to call the 

audience’s attention to a variety of things. For example, sometimes it is best for the 

speaker to be the focus of the presentation, but looking only at a single person becomes 

boring very quickly. At appropriate times, the speaker should ask the audience to look at a 

visual aid, such as a chart, a handout or a particular gesture. If the speaker uses only one 

type of visual aid, never moves to a different area of the stage, or uses only one type of 

gesture, the audience will become disengaged and stop paying attention. Therefore, it is 

important to not only plan for a variety of visual aids but to remember to use the different 

types of body language strategies and move the audience’s attention to various places 

while speaking.  

 

The final aspect to consider when giving a presentation is physical appearance. Of course, 
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every person looks different, and this chapter does not suggest any drastic changes, such 

as losing weight or coloring one’s hair. However, speakers should do their best to look 

their best when giving a presentation by dressing appropriately and grooming adequately. 

Regardless of whether or not it is right, most people form first impressions quickly and 

rarely change their opinions. Therefore, it is important to look professional from the 

beginning. Wearing appropriate clothing will send the message that the speaker is 

competent and knowledgeable. Similarly, improper grooming can lead to a strange 

appearance that is distracting to the audience and might cause them to miss important 

information in the presentation. 

 

 

Example of Presentation Strategies in Use 

 

Here is a script for an example presentation. Use the link or QR Code to watch the same 

presentation given two times, once with bad use of presentation strategies and once with 

good use of presentation strategies. Notice how in the bad version the speaker’s 

monotone voice is boring, their body language is flat, and the visual language sends the 

message that the speaker is not confident in what he is saying. In contrast, the good 

version makes good use of pace, volume, and tone to make the presentation sound more 

exciting; the speaker’s body language is engaging; and the visual language makes a 

good impression. For these reasons, the second version of the presentation is much 

better.  

 

Script 

Most people are interested in knowing about the planets of our solar system, 

but scientists have actually discovered many planets outside of the solar 

system. These planets are called exoplanets, and they are very interesting, 

because there are so many of them and they differ greatly! As of August 1, 

2020, scientists have confirmed the existence of 4,301 exoplanets. The 

smallest is only about twice the size of the Moon, while the largest may be 90 

times larger than Jupiter. However, despite how interesting they are, scientists 

are struggling to obtain funding to research exoplanets in more detail. In 

today’s presentation, I want to convince you that studying exoplanets is 

important because it advances technology, educates us about life on Earth, and 

helps us to prepare for threats from space. 
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LINK: https://www.youtube.com/watch?v=x5eQRveWMgo 

QR CODE: 

 

 

 

 

https://www.youtube.com/watch?v=x5eQRveWMgo
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